
Revista Científica de Innovación Educativa y Sociedad Actual "ALCON" Vol. 6, Núm. 2. (Edición Especial I, 2026)  

Pág 283-295. ISSN: 2960-8473   

Audiolingual method to enhance pronunciation in EFL learners  

Esta obra está bajo una licencia Creative Commons de tipo (CC-BY-NC-SA).  

Sociedad Ecuatoriana de Investigación Científica. E-mail: revistaalcon@gmail.com  

 

 

283 

 

AUDIOLINGUAL METHOD TO ENHANCE PRONUNCIATION IN EFL 

LEARNERS  

MÉTODO AUDIOLINGUAL PARA MEJORAR LA PRONUNCIACIÓN EN 

ESTUDIANTES DE INGLÉS COMO LENGUA EXTRANJERA 

 

 

Mayerly Adamaris Coquinche Mayanchi1*  

1 Estudiante de la Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros. Facultad de Ciencias 

Humanas y Educación. ORCID: https://orcid.org/0009-0006-6728-031X. Correo: 

mayerly.coquinche4339@utc.edu.ec   

 

Mariela Janneth Chicaiza Pilco2 

2 Estudiante de la Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros. Facultad de Ciencias 

Humanas y Educación. ORCID: https://orcid.org/0009-0008-2011-604X. Correo: 

mariela.chicaiza9786@utc.edu.ec   

 

PhD. Olga Lorena González Ortiz3  

3 Docente de la Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros. Facultad de Ciencias 

Humanas y Educación. ORCID: https://orcid.org/0000-0003-0064-1601. Correo: olga.gonzalez@utc.edu.ec  

 

 

* Autor para correspondencia: mayerly.coquinche4339@utc.edu.ec  
 

Abstract 
Pronunciation is a key component of oral communication in English as a Foreign Language (EFL), yet it 

remains a significant challenge for Spanish-speaking learners, particularly in the production of the vowel 

sounds /ɪ/ (short i) and /iː/ (long i). This study examines the effectiveness of the Audiolingual Method (ALM) 

in improving the pronunciation of these vowel contrasts among first-semester EFL students at the Technical 

University of Cotopaxi. A sequential exploratory mixed-methods design was employed. Quantitative data 

were collected through a researcher-designed pre-test and post-test focusing on listening discrimination and 

oral production, while qualitative data were obtained through classroom observations during four 

audiolingual-based lessons. The sample consisted of 32 students selected through purposive sampling. Results 

showed significant improvement after the intervention: no student reached an excellent level in the pre-test, 

whereas 25 students achieved an excellent level and 7 reached a good level in the post-test. The findings 
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indicate that the Audiolingual Method effectively enhances pronunciation accuracy, oral intelligibility, and 

learner confidence in Ecuadorian EFL contexts. 

 

Keywords: Audiolingual method; pronunciation improvement; English teaching; phonological accuracy; 

oral fluency 

Resumen 
La pronunciación es un componente clave de la comunicación oral en inglés como lengua extranjera (EFL), 

pero sigue siendo un desafío significativo para los estudiantes hispanohablantes, particularmente en la 

producción de los sonidos vocálicos /ɪ/ (i corta) e /iː/ (i larga). Este estudio examina la efectividad del Método 

Audiolingual (ALM) para mejorar la pronunciación de estos contrastes vocálicos entre estudiantes de EFL 

de primer semestre en la Universidad Técnica de Cotopaxi. Se empleó un diseño exploratorio secuencial de 

métodos mixtos. Los datos cuantitativos se recopilaron a través de un pre-test y un post-test diseñados por el 

investigador, centrados en la discriminación auditiva y la producción oral, mientras que los datos 

cualitativos se obtuvieron a través de observaciones en el aula durante cuatro lecciones basadas en 

audiolingual. La muestra consistió en 32 estudiantes seleccionados mediante muestreo intencional. Los 

resultados mostraron una mejora significativa después de la intervención: ningún estudiante alcanzó un nivel 

excelente en el pre-test, mientras que 25 estudiantes lograron un nivel excelente y 7 alcanzaron un nivel 

bueno en el post-test. Los resultados indican que el Método Audiolingual mejora eficazmente la precisión de 

la pronunciación, la inteligibilidad oral y la confianza de los estudiantes en contextos de EFL ecuatorianos. 

 

Palabras clave: método audiolingual; mejora de la pronunciación; enseñanza del inglés; precisión 

fonológica; fluidez oral 
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Introduction  

Clear and intelligible pronunciation is a key element of effective oral communication in English as a Foreign 

Language (EFL). Even when learners possess adequate vocabulary and grammatical knowledge, 

communication may be negatively affected if pronunciation lacks accuracy, particularly in terms of vowel 

articulation, rhythm, and intonation (Pourhosein, 2016; Derwing & Munro, 2015). As a result, pronunciation 

has become a crucial area of focus in EFL research due to its direct impact on intelligibility, 

comprehensibility, and overall communicative success. 

Despite its relevance, pronunciation has frequently been marginalized in EFL instruction. In many educational 

contexts, including higher education, greater emphasis is placed on grammar, reading comprehension, and 

written production, while pronunciation instruction is often limited to incidental correction. This imbalance 
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may hinder learners’ ability to communicate effectively, as insufficient attention to phonological features 

prevents the development of accurate and fluent oral skills. Consequently, learners may understand English 

input but struggle to make themselves understood when speaking. 

Pronunciation difficulties are particularly evident in EFL environments where learners have limited exposure 

to authentic spoken English and few opportunities for sustained oral interaction. In such contexts, students 

often rely almost exclusively on classroom input, which may not provide enough listening variety or 

systematic pronunciation practice. These conditions restrict learners’ phonological awareness and articulatory 

control, resulting in persistent pronunciation errors that may become fossilized over time. 

One of the most recurrent pronunciation challenges in English involves the distinction between the vowel 

sounds /ɪ/ (short i) and /iː/ (long i). These vowels contrast meaning in minimal pairs such as bit/beat and 

ship/sheep, where even slight differences in vowel duration or quality can alter meaning entirely. Inaccurate 

production of these vowel sounds frequently leads to misunderstandings, reduced speech clarity, and 

communicative breakdowns, especially in listening and speaking tasks. 

For Spanish-speaking learners, including those in Ecuador, the contrast between /ɪ/ and /iː/ is particularly 

problematic. Spanish phonology does not use vowel length as a phonemic feature; therefore, learners tend to 

perceive and produce both English vowels with similar duration and articulatory tension. This phonological 

similarity increases the likelihood of pronunciation errors and first-language interference, as learners 

unconsciously transfer Spanish vowel patterns to English (Almalki & Algethami, 2022; Benavides Pruna, 

2022). 

These pronunciation difficulties often have consequences beyond intelligibility. Learners who are aware of 

their pronunciation limitations may experience anxiety, reduced confidence, and reluctance to participate in 

oral activities. As a result, they may avoid speaking opportunities, which further limits practice and reinforces 

inaccurate pronunciation patterns. This cycle negatively affects oral fluency and communicative competence, 

particularly at the early stages of language learning. 

Within the Ecuadorian educational context, pronunciation instruction has traditionally received less attention 

than grammar, reading, and writing skills. Although national curricula emphasize communicative 

competence, explicit and systematic pronunciation training is not always integrated into classroom practice. 

This situation is especially evident in provincial areas such as Cotopaxi, where limited resources and reduced 

exposure to spoken English further constrain learners’ opportunities to develop accurate pronunciation. 

As a consequence, many Ecuadorian EFL learners complete their initial stages of English instruction without 

sufficient control of basic phonemic contrasts. These limitations are observable in both receptive and 

productive skills, as learners struggle to discriminate similar vowel sounds during listening activities and to 

produce them accurately during oral tasks. Such difficulties highlight the need for instructional approaches 

that prioritize pronunciation as a fundamental component of language learning. 

Pronunciation plays a central role in oral intelligibility because it encompasses both segmental features, such 

as vowels and consonants, and suprasegmental elements, including stress, rhythm, and intonation (Derwing 

& Munro, 2015). From a phonetic perspective, English vowel production requires sensitivity to both vowel 

quality and vowel duration. The distinction between /ɪ/ and /iː/ depends largely on temporal contrast and 
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muscular tension, features that are not present in Spanish phonology. Consequently, Spanish-speaking EFL 

learners often experience difficulty perceiving and producing these vowel sounds accurately (Enciso et al., 

2019). 

Research in second language phonology indicates that first-language interference plays a significant role in 

pronunciation development. According to contrastive analysis theory, learners tend to transfer phonological 

patterns from their mother tongue to the target language, particularly when certain phonemic contrasts do not 

exist in the L1 (Jiménez, 2015). In Ecuadorian EFL classrooms, this interference is compounded by limited 

exposure to authentic spoken input and insufficient pronunciation-focused instruction, leading to persistent 

vowel production errors (Salazar & Carrión, 2021). 

To address these challenges, pronunciation instruction must incorporate explicit listening discrimination, 

repeated oral production, and immediate corrective feedback. Teaching approaches that provide structured 

practice and clear auditory models are particularly beneficial for beginner learners, as they help establish 

accurate pronunciation habits and prevent fossilization. In this regard, methodologies that emphasize 

repetition and controlled oral practice offer promising solutions. 

One instructional approach that aligns with these principles is the Audiolingual Method (ALM), which 

emerged from structural linguistics and behavioral psychology. ALM conceptualizes language learning as a 

process of habit formation achieved through imitation, repetition, and reinforcement (Larsen-Freeman, 2000). 

In pronunciation teaching, this method emphasizes exposure to accurate auditory models, systematic drilling, 

and immediate correction to reinforce correct sound production. 

The Audiolingual Method prioritizes listening and speaking skills over reading and writing, making it 

particularly suitable for pronunciation-focused instruction at the beginner level. Techniques such as repetition 

drills, minimal pair practice, substitution drills, and dialogue memorization enable learners to develop 

phonological control and automaticity in speech production (Thornbury, 2000; Bowen, 2005). These activities 

allow learners to internalize correct sound patterns through consistent and guided practice. 

Empirical studies conducted in various EFL contexts have shown that ALM-based instruction can 

significantly improve pronunciation accuracy and oral fluency, especially when learners are acquiring new 

phonemic contrasts absent in their first language (Hasanah & Dahniar, 2017; Ma’rifah, 2023). Although the 

method has been criticized for its mechanical nature, recent research suggests that when audiolingual 

techniques are applied systematically and supported by communicative activities, they can effectively 

enhance learners’ pronunciation skills and confidence. 

Effective pronunciation teaching involves guided listening, sound discrimination, repeated oral practice, and 

timely corrective feedback (Kamidi et al., 2025). In the present study, these principles are operationalized 

through Audiolingual Method–based instructional strategies and assessment instruments designed to evaluate 

learners’ recognition, discrimination, and production of the vowel sounds /ɪ/ and /iː/. This pedagogical and 

theoretical grounding supports the investigation of the Audiolingual Method as an effective approach for 

improving pronunciation accuracy among Ecuadorian EFL learners, particularly at the university level. 
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Materials and methods  

This research was conducted using a mixed-methods approach that integrates qualitative and quantitative 

components with the aim of assessing the effectiveness of the audiolingual method in students learning 

English as a foreign language (EFL). This approach facilitated our understanding of the study by exploring 

and relating two variables: a pre-test and a post-test during the educational process.  

The quantitative approach focused on the application of pre- and post-tests, allowing us to measure student 

performance before and after the method's implementation. Therefore, the assessments were designed to 

measure two skills: listening comprehension and reading. Consequently, the data provided on the progress 

achieved are reliable after the method's implementation. On the other hand, the qualitative approach allowed 

us to identify errors throughout the class. 

The population for this study consisted of first-semester students in the National and Foreign Languages 

Education program at the Technical University of Cotopaxi. Furthermore, a non-probabilistic, purposive 

sampling method was used, taking into account their willingness and cooperation to participate in the study. 

This type of sampling proved beneficial, as it allowed us to work with a group readily accessible for the 

purposes of the research. 

The inclusion criteria were students enrolled in the first semester of the English degree program. Participants 

who had attendance irregularities or who had not previously completed any assessment were excluded. The 

Audiolingual method intervention was developed over four classes based on behavioral principles such as 

repetition, repetition exercises, memorization, and structural patterns. During the classes, repetition exercises, 

immediate correction of mispronounced words, guided practice, and structured dialogues were used, with an 

emphasis on the production and correct use of the language. 

The following instruments were used for data collection: 

Pre- and post-test: structured in two sections corresponding to reading and listening skills. 

A descriptive method was used to analyze the information, allowing us to organize and present the different 

results obtained in tables and percentages. An analytical-synthetic method was also employed to interpret the 

quantitative and qualitative data, enabling us to compare the results obtained before and after the introduction 

of the audiolingual method. Therefore, this process demonstrates the effectiveness of the method. 

Results and discussion  

The result of the pre-test for students to identify words containing the long i and short i. In this section, 

students retake the test using their knowledge without having previously been introduced to the audiolingual 

method. The test is divided into two sections: Listening and Reading. In the post-test, In the post-test, four 

classes are introduced using the audiolingual method (Khaldarchayeva, G. S. (2021). Each phase to be 

followed is detailed below: 

 Pre test: In this first phase, we give students a preliminary test to identify their knowledge. It is divided 

into two sections with three questions. The first question consists of listening to the audio and circling 

the words with the short sound /ɪ/ and underlining the words with the long sound /i/. In the next 
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question, students must listen carefully to the words and circle the word that has a different vowel 

sound. In the last question, students must read the words as clearly as possible. 

 Planification: Based on the results obtained in the pre test, a plan is designed using the audiolingual 

method to be taught in four classes. This includes the selection of content such as repetitions and 

dialogues, substitution exercises (changing words), transformation (changing verb tenses/structures), 

and chain responses to practice grammatical structures in oral contexts.   

 Implementation of the audiolingual method: It is the implementation of strategies in the classroom. 

Different activities are applied to encourage students to collaborate, participate, and work together. 

Researchers take on the role of teacher and facilitator of the learning process.  

 Post test: In the final phase, the same test was administered at the beginning to see if students, after 

the introduction of the audiolingual method, were able to improve their skills when learning the 

English language. 

Table 1. Pre - Test 

Students 
Question 

1 

Question 

2 

Question 

3 
Total 

27 

(57,4%) 

10   

(21,3 %) 

10   

(21,3 %) 
Total % 

Student 1 9 9 8 26 19,13 19,17 17,04 55,34 

Student 2 10 8 4 22 21,26 17,04 8,52 46,82 

Student 3 11 8 4 23 23,39 17,04 8,52 48,95 

Student 4 11 8 6 25 23,39 17,04 12,78 53,21 

Student 5 11 8 10 29 23,39 17,04 21,30 61,73 

Student 6 10 6 4 20 21,26 12,78 8,52 42,56 

Student 7 10 6 8 24 21,26 12,78 17,04 51,08 

Student 8 8 8 8 24 17,01 17,04 17,04 51,09 

Student 9 6 7 10 23 12,76 14,91 21,30 48,97 

Student 10 15 9 10 34 31,89 19,17 21,30 72,36 

Student 11 12 6 8 26 25,51 12,78 17,04 55,33 

Student 12 16 6 8 30 34,01 12,78 17,04 63,83 

Student 13 16 6 10 32 34,01 12,78 21,30 68,09 

Student 14 20 5 8 33 42,52 10,65 17,04 70,21 

Student 15 15 6 6 27 31,89 12,78 12,78 57,45 

Student 16 13 8 6 27 27,64 17,04 12,78 57,46 

Student 17 6 8 8 22 12,76 17,04 17,04 46,84 

Student 18 12 8 6 26 25,51 17,04 12,78 55,33 

Student 19 16 8 8 32 34,01 17,04 17,04 68,09 

Student 20 8 10 10 28 17,01 21,30 21,30 59,61 

Student 21 9 8 6 23 19,13 17,04 12,78 48,95 

Student 22 11 7 4 22 23,39 14,91 8,52 46,82 

Student 23 17 6 8 31 36,14 12,78 17,04 65,96 
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Table 1 shows the results of the 32 students in the pre- and post-tests, in which question 1 represents 57.4% 

and questions 2 and 3 represent 21.3%. Table 1 shows in detail the results obtained in the subsequent tests of 

the 32 students. In this assessment, a low to medium level of performance was observed, which allows us to 

evaluate and simultaneously observe that they have difficulty recognizing vowel sounds such as long and 

short i. Student number 10 obtained a score of 72.36%, while the other students obtained lower scores. 

Participants 29 and 30 obtained the lowest scores, with 14.90% and 14.91%, respectively. 

Table 2. Post test 

Students 
Question 

1 

Question 

2 

Question 

3 
Total 

27 

(57,4%) 

10   

(21,3 %) 

10   

(21,3 %) 
Total % 

Student 1 20 8 10 38 42,52 17,04 21,30 80,86 

Student 2 18 10 8 36 38,27 21,30 17,04 76,61 

Student 3 21 10 8 39 44,64 21,30 17,04 82,98 

Student 4 22 10 10 42 46,77 21,30 21,30 89,37 

Student 5 24 9 8 41 51,02 19,17 17,04 87,23 

Student 6 26 10 10 46 55,27 21,30 21,30 97,87 

Student 7 23 10 10 43 48,90 21,30 21,30 91,50 

Student 8 22 10 8 40 46,77 21,30 17,04 85,11 

Student 9 24 9 8 41 51,02 19,17 17,04 87,23 

Student 10 20 9 10 39 42,52 19,17 21,30 82,99 

Student 11 19 10 10 39 40,39 21,30 21,30 82,99 

Student 12 17 10 8 35 36,14 21,30 17,04 74,48 

Student 13 23 8 10 41 48,90 17,04 21,30 87,24 

Student 14 26 9 10 45 55,27 19,17 21,30 95,74 

Student 15 20 10 8 38 42,52 21,30 17,04 80,86 

Student 16 21 10 10 41 44,64 21,30 21,30 87,24 

Student 17 18 9 8 35 38,27 19,17 17,04 74,48 

Student 18 24 10 10 44 51,02 21,30 21,30 93,62 

Student 19 20 9 10 39 42,52 19,17 21,30 82,99 

Student 24 8 0 8 16 17,01 0,00 17,04 34,05 

Student 25 11 2 6 19 23,39 4,26 12,78 40,43 

Student 26 9 3 4 16 19,13 6,39 8,52 34,04 

Student 27 5 3 4 12 10,63 6,39 8,52 25,54 

Student 28 12 2 8 22 25,51 4,26 17,04 46,81 

Student 29 0 1 6 7 0,00 2,13 12,78 14,91 

Student 30 3 0 4 7 6,38 0,00 8,52 14,90 

Student 31 1 7 4 12 2,13 14,91 8,52 25,56 

Student 32 2 6 4 12 4,25 12,78 8,52 25,55 

mailto:revistaalcon@gmail.com


Revista Científica de Innovación Educativa y Sociedad Actual "ALCON" Vol. 6, Núm. 2. (Edición Especial I, 2026)  

Pág 283-295. ISSN: 2960-8473   

Audiolingual method to enhance pronunciation in EFL learners  

Esta obra está bajo una licencia Creative Commons de tipo (CC-BY-NC-SA).  

Sociedad Ecuatoriana de Investigación Científica. E-mail: revistaalcon@gmail.com  

 

 

290 

Student 20 26 10 8 44 55,27 21,30 17,04 93,61 

Student 21 22 9 10 41 46,77 19,17 21,30 87,24 

Student 22 20 10 10 40 42,52 21,30 21,30 85,12 

Student 23 24 10 8 42 51,02 21,30 17,04 89,36 

Student 24 23 9 10 42 48,90 19,17 21,30 89,37 

Student 25 18 10 8 36 38,27 21,30 17,04 76,61 

Student 26 20 9 10 39 42,52 19,17 21,30 82,99 

Student 27 22 10 10 42 46,77 21,30 21,30 89,37 

Student 28 26 10 10 46 55,27 21,30 21,30 97,87 

Student 29 24 9 8 41 51,02 19,17 17,04 87,23 

Student 30 20 8 10 38 42,52 17,04 21,30 80,86 

Student 31 18 10 8 36 38,27 21,30 17,04 76,61 

Student 32 22 9 10 41 46,77 19,17 21,30 87,24 

On the other hand, the post-test indicates that all students have improved significantly. Student number 10 

did not obtain the highest percentage but rose one scale, resulting in 82.99%. The highest percentage was 

obtained by student 13 with 97.87%. Notable progress was observed in students 29 and 30. Student number 

29 obtained 87.23% and student number 30 obtained 80.86%.  

Table 3. Comparative analysis. 

 Pre-test 
Scales Methodology 

Post-test 
Scales Improvement 

Students Total Total % Total Total % 

Student 1 26 55,34 Aceptable 

Audiolingual 

38 80,86 Good 25,52 

Student 2 
22 46,82 

Needs 

improvement 36 76,61 Good 29,79 

Student 3 
23 48,95 

Needs 

improvement 39 82,98 Exellent 34,04 

Student 4 25 53,21 Aceptable 42 89,37 Exellent 36,17 

Student 5 29 61,73 Good 41 87,23 Exellent 25,51 

Student 6 
20 42,56 

Needs 

improvement 46 97,87 Exellent 55,31 

Student 7 24 51,08 Aceptable 43 91,50 Exellent 40,42 

Student 8 24 51,09 Aceptable 40 85,11 Exellent 34,02 

Student 9 
23 48,97 

Needs 

improvement 41 87,23 Exellent 38,27 

Student 10 34 72,36 Good 39 82,99 Exellent 10,63 

Student 11 26 55,33 Aceptable 39 82,99 Exellent 27,66 

Student 12 30 63,83 Good 35 74,48 Good 10,65 

Student 13 32 68,09 Good 41 87,24 Exellent 19,14 

Student 14 33 70,21 Good 45 95,74 Exellent 25,54 
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Student 15 27 57,45 Aceptable 38 80,86 Exellent 23,41 

Student 16 27 57,46 Aceptable 41 87,24 Exellent 29,79 

Student 17 
22 46,84 

Needs 

improvement 35 74,48 Good 27,64 

Student 18 26 55,33 Aceptable 44 93,62 Exellent 38,29 

Student 19 32 68,09 Good 39 82,99 Exellent 14,89 

Student 20 28 59,61 Aceptable 44 93,61 Exellent 34,01 

Student 21 
23 48,95 

Needs 

improvement 41 87,24 Exellent 38,29 

Student 22 
22 46,82 

Needs 

improvement 40 85,12 Exellent 38,30 

Student 23 31 65,96 Good 42 89,36 Exellent 23,40 

Student 24 
16 34,05 

Needs 

improvement 42 89,37 Exellent 55,32 

Student 25 
19 40,43 

Needs 

improvement 36 76,61 Good 36,18 

Student 26 
16 34,04 

Needs 

improvement 39 82,99 Exellent 48,95 

Student 27 
12 25,54 

Needs 

improvement 42 89,37 Exellent 63,83 

Student 28 
22 46,81 

Needs 

improvement 46 97,87 Exellent 51,06 

Student 29 
7 14,91 

Needs 

improvement 41 87,23 Exellent 72,32 

Student 30 
7 14,90 

Needs 

improvement 38 80,86 Good 65,96 

Student 31 
12 25,56 

Needs 

improvement 36 76,61 Good 51,05 

Student 32 
12 25,55 

Needs 

improvement 41 87,24 Exellent 61,69 

SCALES RANKING PRE-TEST PERCENTAGE POST-TEST PERCENTAGE 

Needs improvement 0 - 50% 16 50,0 0 0,0 

Aceptable 51- 60% 9 28,1 0 0,0 

Good 61 - 80% 7 21,9 7 21,9 

Exellent 81 - 100% 0 0,0 25 78,1 

 TOTAL 32 100,0 32 100,0 

The pre-test results indicate that 16 students obtained a score of 50%, indicating a need for improvement, 9 

students achieved an acceptable level of 51-60%, and 7 students scored between 61-80%, indicating a good 

level, but none of the participants obtained a score of 81-100%, indicating an excellent level. These results 

show us that students do not have a command of skills when learning a second language. 
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Before re-evaluating the students, we introduced the audilingual method and obtained very positive results: 

25 students achieved an excellent level, which is on a scale of 81-100%, and 7 students obtained 61-80%, 

resulting in a good level. The most notable progress was made by participants 29 and 30, who achieved a 

score of 80%, placing them in the excellent range. Most importantly, no participant remained at an acceptable 

level or needed improvement. These results show that they not only improved in terms of scores but also in 

their skills. 

The comparative analysis between the two assessments allowed us to observe an increase in the results of 

each participant. Students who initially performed poorly showed significant change, with improvements 

exceeding 50% in some cases. This progress is due to the application of the audiolingual method with different 

exercises such as repetition, dialogues, and instant correction.  

Discussion 

The behaviorist philosophy underpins the Audio-Lingual Method (ALM), a method of teaching languages 

that views language acquisition as the development of habits. It prioritizes speaking and listening over reading 

and writing. (Aduqaxxarovna, I. Z. (2025, July). In relation to this approach, this study conducted pre- and 

post-tests to identify changes in student performance following the application of the audiolingual method. 

The audiolingual approach, which emphasizes the development of language habits through techniques such 

as imitation, memorization, concentration, and practice or repetition exercises, is an effective way to teach 

languages. (Sholikhah, Y. I., Ismilah, S., & Baron, R. (2025). Although this method is behaviorist, several 

studies indicate that the audiolingual method helps to improve and practice the language effectively with 

immediate intervention and correction from the teacher.  

Young learners studying English as a second language showed a substantial 10% improvement in vocabulary 

recognition and pronunciation when comparing their average scores before and after the test. Hu, X., & Du, 

H. (2023). This process contributes to the effectiveness of implementing a pre-test before introducing 

methodologies or strategies to improve students' skills, as they improve effectively and the results are very 

good in subsequent tests.   

The process of teaching English using the audiolingual method allowed us to demonstrate significant progress 

in student performance, especially in skills such as structured repetition and oral comprehension. When 

comparing the different results, we obtained in the pre- and post-tests, we observed a progressive 

improvement in the use of basic structures when producing language, which shows us that guided and constant 

practice helps to strengthen different skills. 

The use of repetitive exercises, modeled dialogues, and oral activities fosters a more collaborative and 

participatory learning experience, allowing students to gain more confidence when producing language. 

Instant corrections also help prevent grammatical errors. This contributes to a more fun and dynamic 

classroom environment, enabling students to improve and practice. 

The results obtained confirm that pedagogical intervention prior to a post-test is a methodological strategy 

and a very effective tool for evaluating pedagogical impact. In this sense, the difference between the various 

results shows us that the method applied had a significant positive impact, facilitating the acquisition of 

different skills.  
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Furthermore, it is clear that the implementation of the audiolingual method helps to improve discipline when 

learning a second language, in this case English. Different activities such as repetition and instant corrections 

encourage more fluid and accurate oral production. 

Finally, it is concluded that the audiolingual method is a very effective alternative to implement in classrooms 

when students are beginning to learn a second language, since the pre- and post-intervention assessments 

allowed us to obtain clear results on student progress, contributing to an improvement in skills and teaching 

practice. 

Conclusions  

The objective of this project was to analyze the effectiveness of the audiolingual method in learning English. 

Throughout this process, different skills were strengthened through repetition, imitation, and the approach 

used.  

Although the initial assessment did not achieve an excellent level, in the subsequent assessment, after the 

introduction of the methodology, most students achieved a good level. This demonstrates the effectiveness of 

implementing the audiolingual method with first-semester students, which had a positive effect that helped 

them gain greater confidence when speaking. 

In this regard, the results obtained in this project allow us to conclude that the application of the audiolingual 

method had a positive influence on the participants. What influenced this process were the different activities 

that were carried out to help reinforce and improve the production of vowel sounds in the English language, 

which was observed in the results obtained in the subsequent test.  

However, in the preliminary assessment, students presented several difficulties, mainly in identifying vowel 

sounds. After implementing the method, progress was observed in most students. This shows us that the 

method is suitable for students who are beginning to learn a language. 

Therefore, throughout this process, various positive changes were observed in the students when using the 

English language, as they showed greater confidence, which allowed them to participate in class. Several 

students stopped feeling afraid or insecure when making mistakes, which is a very important aspect of foreign 

language learning. 

Likewise, the audiolingual method helped reinforce basic skills such as pronunciation, which is often one of 

the most complex areas for students who are beginning to learn a language. The progress achieved in the final 

evaluation reaffirms that guided and repetitive practice contributes to strengthening knowledge in their 

learning. 

In conclusion, it can be said that the implementation of the audiolingual method was effective not only because 

of the results obtained but also because of its favorable effect on student motivation and confidence. For this 

reason, the audiolingual method is considered a useful approach for future teaching of students learning 

English as a second language at beginner levels. 
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